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This paper presents an overview of the research and 
literature on teaching/learning styles and teacher expectations. It 
also provides a rationale for linking teaching/learning styles with 
teacher expectations and establishes the basis for the pedagogy of 
Turning Point. Turning Point is a teacher training program that 
allows teachers to recognize the variety of learning and teaching 
styles that will enable them to teach diverse students of differing 
genders and different racial and ethnic groups effectively. The 
necessary conditions for program implementation are discussed in the 
context of application of the multidimensional staff development 
training model in a large urban school district. In addition, it 
presents an analysis of the data collected in summer 1990 when the 
model was implemented in six summer school classrooms of the San 
Diego (California) Unified School District. Data include attendance 
and academic achievement information and results of surveys of 58 
parents and teachers. Results indicate that the transformation 
process is complex and requires close supervision, appropriate skill 
training, and practice opportunities, but that Turning Point is off 
to a great start in San Diego. (Contains 15 references.) (SLD) 
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basis for the pedagogy of Turning Point. 

p.p.r chronUl.. th. «.«...., coaditi... .or pro.r_.tic i.pU...t.tlon 
o£ t.. .ulti.i..n,io„.l .t.f« .....op..ot tr.icin. .o..l in . Ur.. ur... .Cool 
ai.trict. in ..dition. it pr.s.at. .n .n.ly.i. of d.t. coU.ct.. darin. th. 
.^.r of 1990. th. .0..1 ... i.pi».»"^ 
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..ri.n.l. tor ' i-l-in. TES<l/CES» .ith l. ..r.i.» StyU. 

th.r. i. . .-.t «« ••"«»« °°- " 

i.port.n=. of .oin. beyond th. h..le. of re.din.. «iti«.. .nd .rith-etio. 
Ho.e,.r. thi. doe. not «.n .li.in.tin. th. h..ie.. but developin, th. b..io. of 
th. 21.t century includln. r..dln.. «iti... .nd .rith.etic. co-.u.ic.tl«.. 
,„M..-.olvi.. .hilU. .ci..tifU .no t.ch.0X0.ic.l lit.r.cy. ..c... of our 
ch.n.in. d-o.r.phlc.. th... U.lc. .lU b. t.u.ht I. . di,.r.. cU..r~- 
..ctln.. ».t ..I, di..r.. in r.c. ..d ..hnUU,. but U f-il, c.nfi.-«tio.. 
«ehi€V«««ot, and socioacoocic statu*. 
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...chin. .n4 le-rnin. .n. enh.nc. 

. . link between the .tr.tegie. o£ TESA/OESA 
J i,««uied2e of the ImK oetwee 

• *n awareness and knowleage 
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• « holistic approach to teaching 
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• practical classroom application* o 
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► i.ueiB of students; 
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i«"U«. -n«v.» on c»-«. -it. .u».l«. 

.«o«l... .c.«." Tu^nins P.Ut .».» ".ch.r. ch. .P,o«u„ic, to 

teeaingly effortless gr*ce. 

tK. - °° T..rhinWl>.rni. . Style. ..d 

Teacher g»p^cf tiont 

Ko..« K.,.nt..l .nd L.nor. ......oa'. Pyp.Hon in th. Cl..stoo, (.96.) r.- 

c«.t.a .id. int.t..t .nd c.nt,ov.», ..o„t ,.U-.ui»lUn. prop.e.i... 
XH.ic .00. d..cH..d »,..tc. in -hie. tH., ««ipul.t.d te.cH.t ..p.ct.tion. for 

. if these expectations would be fulfilled. Their 

student achievement to see if these expe 

. K . in .h. earlv grades, teachers pUced artificially high 
research indicated that in the eaily graoes, 

„p.ct.ti.n, (t..cH«. «c. .i«. b..o. t..t .co„.) on .tudent. ..o.. perfo.- 
„„„ «„ ...oci.t.d .it. U.H .c>.i.v...nt. .U.OU.. tU. r...«=. .tud, ... 
.0.. undet nr. for it. ..t.odolo.,. .tndi.. .uppoct t.. contention 

th.t t..ch.r «p.ct.tio.. .£f.ct .tudent U.tnin,. 

.io.et.tlon. oondocted bj ThoM. I. Good, 
•mo d.c.d.. of t«.e.rch on te.cli«t exp«ct.iio 

P„f...or of Moction-l P.yc.oio„. t.. Unl,.r.it. of Ml-.outi. C.l«bi. 

.... .top.,. nof...or Of Eduction .nd C-Oir.cto. of t.. In.tit„t. fot 
.....t.. on T..c.in. .t Kic.i..n St.t. Oni««ic, h.« ^ ^..t „P.=t.tio„. 
„. .i.nific.nt., .ff.=t.d in.o™.tio. ..o.t t..t p.tfot...=.. p.rfot«nc. on 
...i.=..nt.. t,.=V or .roop pUc.«.t. ci...roo. conduct. p.,.ic.l .pp..r.nc.. 
„c.. .oci,.co.o.ic .t.t«.. .thnicltr. .... c..r.c»ci.tic.. .nd 

.U.n..tic o. .P.ci.l .ductio. U.,U. t.i. «...tc. cl..ti, di.p.o..d t.. 
.otion tK.t pr.«iUd I. t.. Ut. .0. t..t ..I, t« fctoc. «co..t.d foe .c.- 
...ic ««««« -ic. «r. l.t.lli...c. «d ^ Uc..«»d. t..c..r. ..U 
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««d.nt. v». ,iv.» UttU opportunity to b.=o^ .ctiv. p.rticip.nt. in cU..- 
,00. Oi.lo,u.. .nd oft.n U.d to n...ti« .,.lu.tion of .tud.nt .biliti.. 
(Dunken and Biddlc, 1974). 

X ..co„.-,..r proi.ct p.rti=ip.nt t.pott... "I -» .ur. I ..v. .U tb. cMUr.n 
in £ort,-alnut. l...on. . ch.nc. to respond. I ch.Cod tb. t.U, .b..t .nd I 

t.-ij :^ I realised that thif child 

had totally missed calling on one chUd in «y clasa. I 

>,nH in mv class. I had allowed this child to become 
is the least responsive child in my class. 

invisible." 

Tb. r.Utionship b.t«en b.U.f. and behavior i, co.pUx. Ho«v.r. .t.ff d.- 
,.lop..nt pro.r..s can addr.., .p«i£ic t.acbor ,trat.,i.. to construct ch.n.c 
l„ teacher, interact .ith .tudent. and in doin, .o. £ree the.sel,e, fro. 

atereotypical race and ..nder role, and expectation.. The turnin. Point peda- 
gogy include, two ..cb pro.ra..= Teacher Expectation and Student Achievement 
(tESA) iKer-an. .i.ball. and Hartin. 19801 developed b, the Lo. An.el.. Count, 
Office of Education .t.ff in 1970 .nd Gender Ethnic Expectation, and Student 
Achieve.ent .odeled after the TESA interactional .tr.nd. The five GESA inter- 
actions include: 

• response opportunities and acknowledgement; 

• wait time and physical closeness; 

• touching and reproof; 

• probing and listening; 

• higher level questioning and analytical feedback 

These interaction, ar. practiced and .Ka.ia.d in the teachers' own cla.sroo... 
The teacher, bring their own prof.e.ional iudge..nt to the proce.. by analy.in. 
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hrtu the GESA atrands i«pact 
thua diacovering how tne uc» 

teacher/ student interactions, 
teaching and learning. 

, . -wa affects teaching and 
TFSA/GESA learning/teaching style, also affec 
in addition to TESA/GESA. re.ult of intere.t in 

^U...C«. . • ^^^^^ 

^.r« re.ults of teaching and learnin» 
— " ' .... .n. c». CO po.Uiv. concision 

th... .tuii.. >»« • J .doc.tlon.1 ootcooe.. 

.... c.. r.Utio».hip ..w..n l..rn-. 



vCurry» 1983) 



VUUiri:/ > 

C.™.n .s,c..lo.i.t. V... ^^^^^^^^ .^^..„, , 

1921. Jung proposed that He said that every p.ycho- 

no direct value attacnea 



„od othar .trangth. becau.e: 
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"the clearest vision of the future co«e. only froo an intuitive, 
the most practical realism only from a sensing type, the most 
incisive analysis only from a thinker, and the most skillful 
handling of people only from a feeling type. Success for any 
enterprise demands « variety of types, each in the right place." 
(Myers, 1962) 

j^t .U. found th.t th. four chinkia, function. ..r. .xpr..«d diff.r.ntly b, 
rtos. wich extroverted preferences end those with introverted preferences. 
These four function, end preference expression, provide the besis tor Jun,'. 
theor,. in 1920, Ketherin. Briggs beg.n to study Jung', theory. She end her 
daughter I.ebel .rig,. Myer.. .ft.r experimenting -Ith f..il, ...ber.. developed 
th. Myers-Brig,, type Indic.tor. th. Mm i. b..ed on Jun,'. theory of husun 
b.h..ior. This instru..nt h.. b.co.. . «.U-re.pected p.ycholo,ic.l in.tru- 

sent. 

in 1980. Dr. Anthony Gregorc began to study style based on his own comfort and 
discomfort in education as a teacher, administrator, and college professor. 
He observed an unevennes. in children's success which lead to his examining 
individual differences. Cregorc's theory describes the mind as "seeing" things 
in a mental, symbolic, intuitive, and e-otion.l way and as "seeing" things in 
. realistic, direct, physical way. These different kinds of perceptions, 
.bstract or concrete, describe opposite ends of . continuum. He also describes 

the mind as ordering information, knowledge, ideas, and concepts in a linear. 

.tep-by-step way. or in a nonlinear, tangential, and leaping way. These two 

kinds of ordering, sequential or rando.. fon. opposite end. of a continuum. 

Hi. "Cregorc Styl. DoUoeator" (Gregorc. 19S2) a..... . p.r.on'. perceptual .nd 
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Linking Te*ching/ll.e*rnin» 

.... o< th. contlnuo. Coacr.c. S.,u.ntl.l (CS), 

us) Concrete R*ado« ^CR;, 
S.,u.n..l US ^^^^^^ 

contv«ctitvt personal style 
describe, te.chlnt .tyle 

. of .ttitudes end «tloa. th.t ope. . tor..! 
a t. It i. • 

of leernin, to .tud.ot.. „.Ushin, perimeter. 

. „t .ccess to le.r»io8 e.t.bU.h.n. 

. le.r»in.proced„res.proc "d products. 

..o«od .==ept.M. U.r„.n. ^^^^^^ ^^^^ 

- — ^ °' . teecer. .-pe 

" - ""'^'T; Zl e Of t.. te..er .d .t.e„t. 

l..„ln./te.c.in. experience end re,u 

• .hllltles end c.p.cities. TI.0.. tne 

...„t the.sel.e. .. hu».n beiog. "d recei 
.hich teecher. pre.eot them 

beU.. U InnueotUl upon tbe .tudent. 
Uernln. « tbe d.U, .ctlvUle. In tb. cUe.roo.. 

„ .„tler offer. t..=b.r. pr.ctid .UU. in 

*''''^** , «. .tvle. in the I970t. 

... .It. .nd .ennetb Onnn b...n tbelr re.e.reb In leernm. .t,^^^ ^^^^^^^ 

.tyle- .. *• — " ,^ .„„,. of . per...-, .^ili^' 

«„l„U TbeU tbeor, l...- • 

10 
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Leerniag Style. Inventory (LSI). Thi. instrument indicate, which of the 21 ele- 
ments are important factors to the individual's learning. Dunn's work is based 
, self-choices of the learner, perceptions of comfort with the environment. 

,he teacher can begin to offer a variety of ways that students can access infor- 

mat ion* 

Because of the diversity of the student population we serve and the realization 
that all student, are not achieving, a revitalization of learning styles prac- 
tices has occurred. Education i, now beginning to understand and recognize in- 
dividual difference, thu,. the pedagogy of Turning Point build, on a solid 
foundation of theory and practice in both, the realm of learning styles and in 
teacher expectation. This research on expectation and style frames the primary 
purpose of the program which allows the teacher to explore equitable educational 
practices in conjunction with strategies for reaching students through their 
learning styles. 

Turning Point Pedagogy 

The pedagogy of Turning Point i. based on the following beliefs: 

• all children can learn and each learn in unique ways; 

• all intelligences are reflected in all style types; 

• one style does not have value over another; 

• teachers are the decisive element in the classroo. 

The program emphasise, both teaching and learning, underscoring the idea that 
excellence in teaching cannot be achieved without practicing equity and 
teaching/learning style str.t.gi... Turning Point is deliberately designed to 
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•« of t..chins. c.u... ^^^^^ ^^^.^ . 

cH.n.. t..cUn. «pec»». ^^^^^ ^^^^ ^^^^^ ^ ^^^^^ 

Tufio. point project t..ch.r r.por . ^^^^ ^ 

i„ th. cUssrooB now, " to li.v« to s 
could b.pp.0 to I" ^ . ^.Uiv. 

..eote t. t.o.. point Pto.t...^ P^ ^^^^^ ^^^^ 

°" r::tiui»/.ppto.o.s t..t ...... .n. 

t.. .P.a.. contti^tion. - " ; 

The orogram is designca 

. conscious level. 

- «.rietv of theories 

Turnin, Point t.... -n .=l«tx 

.„d .tt.t..i.. to .n..nc. tb. .CU.V...O oe ^ ^^^^^ 

t.p.tto.. .0. .ddt...in. " „ . .a.t, 

- — - - '-^^'^ ^".rrzri ... t. .d.id.. 

in.ttuctio„.i ..tbod. .nd n. ^^^^^ ^^^^^ 

,„.nc.. .«ons both .tud.nt ..d t..cb.r. 
.., to t..ch/l.." • o"""*'- 

..-J bv P.t Solid, lOuild 
• ■„, follow, th. d..Un .ugg..t.'l ky »t 
Th. Tornin, Point tr.xntn, «ollov 

, „ curry', onion th.or,. ICurr, 1M31. 
19881 .nd Dr. tjnn C""' ' "° 
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,tyU. theory thtt ..se«« preference with environment.! f.ctor. like light, te.- 
per.ture. .nd d«ign. The Dunn .nd Dunn model form, the b..i. tor th* Turning 
point pedagogy for thi. Uyer. Te.cher participant, in the Turning Point 
program examine the environmental factor, affecting learning in the cla..roo« 
through observing and interviewing .tudent.. b.sed on Dr.. Rita and Kenneth Dunn'. 
r«.earch. iDuna/Dunn 19781. It wa. di.covered that through the proce.. of 
interviewing .tudent. for twenty minute., with teacher con.tructed questions 
based on the Du..a/Dunn model, offered more information about .tudent, than all 
of the special education diagnostic/prescriptive test, which had been admi- 

cered to place student, in special eduction. Getting "up close and per- 
sonal" with the student for twenty minutes offered the te.cher valuable informa- 
tion tbout teaching and learning. 

The second layer of Curry'. "Onion Theory" i. called the Information Processing 
Style. This layer is characterised by the individual', intellectual approach to 
...i-ilating information. Thi. layer i. a -ore .table indicator of .tyle than 
the environmental factor, layer of Curry', model. The re.earch conducted by 
Anthony Gregorc form, the primary ba.i. for the pedagogy of Turning Point. 
Teachers assess their own information proces.ing .tyU and connect their .tyle 
with their teaching .tyl. in the cla..roo-. A. one project teacher .tated. upon 
di.coverin, her own proce..ing .tyle. "I now know that I can b. 'freed up' to 
teach in a .ore random way." Thu., validating for thi. per.oo that having a 
random .tyle and teaching in a more creative random way could b*lp children 
access ioformation. 

The third and iwe«o.t Uyr i. tha cogaitiv par.ooality .tyU. Curry dir>- 
crib.. thi. layar a. th« individual', approach to adaptiog and «..i«iUtint 

13 
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- . .d.ot.tion doe. not interact directly with the environ- 
information; but tnis adaptation „,„.Uty di«n- 

. , • « .nd relatively permanent personality aiaen 
^ rather thi^i i* *n underlying tnd relatively f 

r. ... ---^ ^- - 

with this layer. 

th. oedagogy model. P.t Guild', three-pronged 
in addition to Curry', theory, the pedagogy 

..vie. The fir.t being per.onal awarenes., 

voowina your processing styie inu> k 

. administered to Turning Point participants m 
The Gregorc's Style Delineator is administered 

. .... — -^"-^ r ; 

no curriculum and instruction. Turning Point 
and then applyin. this to curricul ^^^^ ^^^^^ 

„aiizes Dr. Kathleen Butler', theory to develop practical 

to the classroom and curriculum. 

. has the third approach a. diagno.tic/pre.criptive in which an 
Guild describes the third app „terial. .re devel- 

.rvle i. matched to in.truction, and material, 
individual', learning .tyle i. 

Thi. method i. described b, Dr.. Rita and 
oped to .upport the in.truction. Thi. metho te.ting or 

....... •• •» •-- 

.4.1 laarner. In addition, te.t re.ult. put 

- - "... -»•. - 

• . th. t..cb.r to infract with th. child o. • -or. P« 
ttchoiqut raquxrt. tht ttacoar 

14 
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A. Dr Aia Killi«r«l cautioQi, 
and ttyU emerge.. A. Dr. A.a 

. think of one group's cultural creativity a. 
"It i. *n error to think or one » r 

. «.h« Any cultural characterisation of 
superior to that of another. Any c 

is than, a .tate«e«t about the result, of 
» person or group >-. than, * 

such as mental capcities. 
K«ice not about natural properties, such 
human choice, not 

^H^re are many different styles in 
S„le ... culcuc. .0 h.„d-i=-Mn.. th.c ... t.er. 

.... P...o„.V .00.. .n. =acu„. uo..c...o.io. ...U " -i- 
CO...,..-!,. ^^^^^^ 

..u. ... ...^ ..... _ 

teacher, and student.. interactive activitie., and group 

.hariog of proiect teacher, .taff development interact 

di.cu..ion. of videotape material.. 

• r^.earch and the learning .tyle. re.earch into 
..e linking of the e.pect.tio. re.earc 

c.U.d T""!"* provU.. • 

to pr.c- 

.kill, aod «ocottrage. them to evai 

15 
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V . «h«rv«tioa by resource te.cher., end self- 
tion. teecher. te.ching te.chers. observ.tioa y 



introspection. 
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^i„i Etioni (1988) .knowledge, the i-portence of extr.ns.c 
.nd intrineie motivation tb.t imp.ct. effective le.der.bip. 
„Ui».teIy. he contend, th.t wh.t count. «o.t to people 
... they believe, how they feel..nd the .h.red nor-, .nd 

f^«m the «roup. «nd cooounities 

_-,«, ^v.«t emerge from cne ji.wwi'" 
cultural messages that emerjs 

.U. -HU. .he, i.e„ae,. e-oUon. socUl ^n.. 

„„U.lc conc..».. <S«.iov.nni E-ucUon.! U..«.h... 

H ol di.trict .u.t b. pr.p.r... t. con.ld.r th. i.port.nc. of 
— — " ...U... 

- -""'7 : .c. on ...OPU. .-.n po»naa. 

1- ^K*^ are coaanon to both. in« 
,0.1. t..t «. c .ut.no.,, 

...» «... - ^^^^ 

Th. .fticc. Of the t..ch.r I. Up.r.txv.. * l«f. 

conmiwent to • ne. progr... 

„ f , . «... toot. r..l..l of t..=h.l co-lt..ot to 
conation. .u.t • 

fpr., xt X. ^^^^^ p.,ticip.t.. no.r« 

p.rticip.tioa io th. pro»r«. Th. f.ch. 

16 
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. ...U. .CU. co„.«. ..«U. ...... .0 

fail ev.lu.te with peer., try .g.in. .nd respect for 
to try new str.tegie*. f«il. ev.iuat 

^. hrin. This process should continue until the 
knowledge th.t the p.rticip.nt. bring. Tnis p 

. to«.ti'-.lly .nd with precision. The Turning Point Progr.« 
skills .re executed .utom.tiw.iiy .n 

>, interest .nd .dministr.tive support through . .eries of 
insures te.cher's interest «au 

• .1 interviews. The princip.ls were .sked to coo- 
interest surveys .nd princip.l interviews. 

, „..c. CO ...... .Uc... Uv.. . ...o„ .. CO..- 

- • .1 inrprview it w«$ determined tV.ac 
Tf After the principal interview, it 
ent to the project. It ^" 

-K- ror*! school staff was polled 
■ And m .ddUioa. ..cH .chool t.,uU.d to h... 5 to 

to determine interest, ado 

. .0 ,o^.t..». to .».c.p.t. o. . ... Ute... .. .0..= 

P.o3.ct t..c..t ,ol.ot..t HU.. o„t Ut.«.t .P.UC. 

1*vel of cotB.it"*ot. 
tion to .ssess their level 

„ t.... t.t.. to U,. ,..r. cot . .u^tUi..«.ion.V .t.H ..v.Up..nt ...I to 

...niUcnt =..n.. t..c..t .....io. .cU.«..«t. .c.„.. t.. pto- 

,ocu... o. ....nci.. t..c... ...t...... .=c.P.-. «.Pon.UiUt,. 

.U.,U. ctU. ..»t t.., .t. .OU.. .UnUict t.« ...t . ..... 

„ ........ " - • ; 

,„.tU.. .PP:ic.tU„. o. t..o.U. U t.. 0U...0O.. t....t. .... t« to 

■th th. r...«.. t..oh.r. .oll...«. i. oM.r to .h.r. 
develop trust with the resourc- 

«onthre.teoia, .u^iron-at. Th«.. . pri-rj f0.l of 
c«ss*s «nd ch.lltng.s in . nonthre.teoiog 
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f e 16 

is to develop .n inter.ctive/introspective learning pro- 
the training session is to aevei p 



ces 



r - ■'- t 

"'° ' ,i„, th.t .ub.titut.s offer ,u.Ut, l.»on .nd 

:;: ..... 

... c.a.»n .n. ... ^ ^^^^^ 

,„ in t.e cU»roo. .n. »ot .... .ss»..»ons. T.u,. 

sr.. .«.nd. int. th. ..con. y"'. """""" 

. ,,.ctic. n.. .au, .n. i.pl.-t n.- t..cMn, t.c.- 

.lU.t.. ,r. t». to pr.ct. ^„ .„„.c... Which .ncour... 

^/^orinuet tO foCUS on positive myr 

TK, pro.r» contxau.. ^^^^^^^ 
„.ch.r. to do thin,, with th. L.m.r, .n.t..<. of to 

• th.t nr«i.ity to . .tud.nt incr..... 
^ i. fk. tr.inint ....ion th.t prixunivj 

. rt .ch., .h.». .hi. i..rnin. .ith th. .t..nt. .nd .... th. 
..^t .c. of th. ti... .h./h. .to,, .nd .t.nd. .t i...t .n 
l.n.th fro. th... Con..,u.nti,. ^^^^^^^ „^ 

t..ch.r ..c.ll.n« in th.ir o« cV...roo.. M . 

w «f the times I acknowledged the., *nd tney 

" th. ......... .r. contin„..i, .h.r.d i. th. ...ond ,..r 

ccssts and challenges w .uggestioas, 

-K «^h•r with "tried ana true >u»»« 

- ^-r ;:r : ... « - - 

,0 that they caa return to the.r own 
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cK.lr c.lU..«.. " 
learning of the project teachers. 



... ...c, pc.«ic.. T.. p.oi.cc «.o».=. ".c-c coU.=». .0.. 

T., S.„ »i.SO Quic. r„.ia. «• 

^ • rK- first week of school «nd «g«in during 
istered to twenty-six students during the first 

T#«t results indicated that 73Z 
the U.t »«k of .chool to th. .t»<l.»». T..t 

„f .HO « U... . »o-.on.H i» -ocd «co.„iUo». 

I„ ...ition to t.. fro. t.. S.- Die.o Qui=.. nft,-.i.ht p.r.«. of 

.11. ..ti.fction with th. progr... .u=b ..: 

. , thin. th. =»rti»l- .»a th. th., .„ro.ch t..=hin. i. v.r, .ff.ctW.. 

I thin. child Un.fit.d .ctl, fro. h.c ..p.ci.n=. in thi. 

school program. 

w , f 1 to the children. It instill, confidence th.t they c.n 
• It is very helpful to the cniior^n. 

,.c th. ioh .on.. *Uo. .oCin. .t th.ir .« p.=. i. "^^'^^^'^ " 
. thi. pro.c« .ho... th.t chil..» c« d.v.Iop .00. t..dl.. ..iU. ..d O.l 
c«.fid«t .hout ...dln.-»r, .»cc...tul for child. XC .iU K..p hU o. 
his f«tt «nd kt«p bi» in school. 
. He .bl. to .xplor. diffrent l..rain, t.chaiq«.s. 
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implemented* 

, .„v.y district t..ch.r. .-d .d.i,,istr.tor. -ho vi.it.d th. 

Along with a parent survey, ais . u r rh-. 

.in. their impressions and observations about the 
school were surveyed regarding their lop 

. . «™n-.nrs were that students were engaged in 

In zeneral, visitors connnents were 
program, in gener „„„i,ed. and that positive class- 

learning and thinking, the program was well organized. 

room management was evident. 

... ..o. .t ....o- - «»- 

■ , in« received positive feedback from teachers, 
dents were engaged in learning, received p 

. •«! . .tvle and improved their academic .kill., 
learned about their individual .tyle. 

, K- no«!itive for their child/ 
S.«»d^,. t.. ..t.nt. .».d t.. .xp.t...c. to . . .t ^ 

.Hild,«. ..sti,. t..c..t. ..d t.. opportune, to d.v.lop pro. 
T„,„in. Point philosophy .»d put th.or, into pt.ct.c 

Conclusion 

« evidenced by it. .trong research base, an effec- 
The Turning loint progvam. " evidenced y 

the linking of learning .tyle. and teacher expec 
tively developed pedagogy, the linking 

.choo. ..P.ti.nc.. .Uh too. th. p.o.t.. .ond 

great ttmrt. 
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T..c.«. report C.r tK. T«r»in. Poinr pro.r.. i. v.r, ..cc.ful. Sr.ti„. 
,W.n r.. o„orr„„U, ro Inr.r.c: .n. r.n..: .« r..ir o« ».cMn. 

„sour« ».ch.r. ..s been crttU.l to t.. .ucc... th. pro.r... 

_ TovU.. explicit Uokf b.t..e« theory .nd pr.ctic 
The Turning Point projrra provide, expi 

Te.ch.r, .re .iv.n th. .Hii. end pr.ctic. to .notion in the re.i .orld he 

increases th. success of eHective te.chin. end U.rning pt.ct.c... 
„ , .Uo evident thet .u«icient ti«e .n.t .iven to tr.iner. end te.chet. 
.hen .«.cti«. si.niHc.«t ch.n.e in th. .rt of t..chin. end i..rnin.. T..=h.r. 
.„„ h. .llo..d to proces. ne. in,or..tion. tr, ne. .tr.te.ie.. end return to 

►v^^. Tt takes time to become a great 
reflect oa the .ucces. of teaching method.. It 

teacher. . 

,...nti.i .i..ent .or the continued .ucce.. o, th. pro.r.. co. 
.it..nt o. pro5.ct t..ch.r.. Thirt,--.. t..cher. continue to p.rtic..t. .n he 
Turnin. Point pro.r.. for th. second ,eer. Therefore, it is incu.hent upon the 

nff.r . ped.«o.. th.t is driven b, the need, of 
r..ource teacher, to continue to offer . peo««o,. 

■ • te.cher. .nd not directed by district »nd.te.. 

the participating te*cncr» 

Thi r h.. presented . .uitidi-en.ion.i tr.inin. .od.i th.t tr.nsfor,. the 

.o.pi.x proc... of t.an. .. innov.tiv. pro.r... fro. th.or, to pr.ct.c Th.. 
„,uit.. ciose supervieion .nd .upport. .ppropri.t. ..iU tr.inin.. .nd pr.ct.ce 
opportunities. 
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